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What is already known on 
this topic?
•	 Professional values are essential 

in shaping nursing students’ 
professional identity and their 
future practice.

•	 Understanding nursing students’ 
perspectives on professional 
values ​​provides valuable 
insights for developing effective 
strategies to improve the 
quality of nursing education and 
professional performance.

•	 Evidence on professional values 
among undergraduate nursing 
students in Vietnam and similar 
Southeast Asian contexts 
remains limited.

What this study adds on this 
topic?
•	 Undergraduate nursing students 

in Central Vietnam demonstrated 
a moderate level of professional 
values, with caring rated higher 
than activism and professionalism.

•	 Living area, nursing major 
satisfaction, and clinical 
experience were independently 
associated with total professional 
values.

•	 Domain-specific analyses 
showed that caring was 
associated with living area, 
nursing major satisfaction, and 
clinical experience; activism was 
associated with living area, nursing 
major satisfaction, and academic 
performance; and professionalism 
was associated with living area 
and nursing major satisfaction.

•	 By applying a professional 
socialization framework, the 
findings offer theory-informed 
evidence to guide nursing 
educators and policymakers 
in designing educational and 
clinical strategies to strengthen 
professional value development 
during undergraduate nursing 
education.

Abstract
AIM: This study aimed to assess undergraduate nursing students’ perspectives on professional values and 
identify associated factors.
METHODS: A cross-sectional descriptive study was conducted among 530 undergraduate nursing students 
enrolled at a medical university in Central Vietnam. Participants were recruited using a convenience 
sampling method. Data were collected between December 2024 and January 2025 through a self-
administered questionnaire, including demographic and academic characteristics, along with the 28-item 
Nurses Professional Values Scale-3, which assesses three domains: caring, activism, and professionalism.
RESULTS: The overall professional values of nursing students showed a moderate level, with a mean score 
of 97.2 ± 13.8 out of 140. Among the three domains, caring rated the highest mean score at 35.9 ± 5.5, 
followed by activism at 34.8 ± 5.5 and professionalism at 26.6 ± 3.7. Multiple linear regression analysis 
showed that total professional values were independently associated with living area, nursing major 
satisfaction, and clinical experience.
CONCLUSION: Professional values among undergraduate nursing students are influenced by a complex 
interaction of educational, contextual, and experiential factors. While caring was strongly endorsed, lower 
levels of activism and professionalism indicate areas requiring greater emphasis in undergraduate nursing 
education. Intentional, value-based educational strategies that strengthen professional socialization and 
advocacy, while enhancing the quality of clinical learning experiences and students’ satisfaction with the 
nursing major, may support more comprehensive professional value development.
Keywords: Nurses Professional Values Scale-3, nursing, nursing education, nursing student, professional 
values

Introduction

The nursing profession is fundamentally grounded in ethics and professional values, which 
guide nurses’ conduct and underpin the quality and safety of nursing practice (Poorchangizi 
et al., 2019). Nursing professional values represent core beliefs and principles that shape nurses’ 
behaviors, professional judgments, and clinical decision-making (Podgorica et al., 2024), ensur-
ing the delivery of high-quality healthcare services. These values are commonly conceptualized 
through domains such as caring, activism, and professionalism, which reflect the humanistic 
and ethical foundations of the profession and are widely recognized across international nursing 
communities (Shahriari et al., 2012; Weis & Schank, 2009). Evidence suggests that nurses with 
well-developed professional values demonstrate higher levels of job satisfaction, stronger pro-
fessional commitment, and enhanced care quality (Kaya & Boz, 2019; Rassin, 2008). Given that 
professional values are largely formed and internalized during formal nursing education, their 
recognition and cultivation constitute essential priorities for nursing education and professional 
development worldwide.
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Undergraduate nursing education is widely recognized as a 
critical period for the formation, reinforcement, and evaluation 
of professional values that underpin future nursing practice. 
During this phase, students begin to internalize professional 
norms, ethical standards, and role expectations through formal 
education and early clinical exposure, making it a pivotal stage 
for professional value development (Li & Li, 2024). Empirical 
studies consistently report that nursing students generally 
perceive professional nursing values as important, particularly 
those related to caring and ethical practice, reflecting the foun-
dational emphasis of nursing curricula on patient-centered and 
compassionate care (Poorchangizi et  al., 2019). Systematic 
evaluation of nursing professional values during education 
enables educators to monitor students’ professional develop-
ment, identify specific value domains that may require targeted 
educational interventions, and assess the effectiveness of cur-
ricular and clinical learning experiences (Antoniou et al., 2022; 
Li & Li, 2024). Moreover, international research demonstrates 
that nursing students’ professional values are influenced by 
educational approaches, cultural norms, and healthcare con-
texts, underscoring the need for context-specific evaluation 
during nursing education rather than assuming uniform pro-
fessional value development across settings (Arabameri et  al., 
2023; Poorchangizi et al., 2019). Despite the recognized impor-
tance of assessing professional values during nursing education, 
internationally published evidence focusing on undergraduate 
nursing students in Vietnam and other Southeast Asian middle-
income countries remains limited, indicating an important gap 
in the literature.

To address this gap, the present study is guided by the profes-
sional socialization in nursing framework, which conceptual-
izes professional socialization as a learning-based, interactive, 
developmental, and adaptive process through which nursing 
students internalize the values, norms, and role expectations 
of the nursing profession within educational and clinical envi-
ronments (Dinmohammadi et al., 2013). Within this framework, 
professional socialization is activated by specific antecedents, 
including structured nursing education, clinical experience, and 
interaction with the professional environment (Dinmohammadi 
et  al., 2013). Clinical practice duration and clinical experience 
function as central experiential antecedents by providing 
repeated opportunities for learning, interaction, and adaptation 
to professional roles, which have been shown to strengthen 
professional values in recent studies (Domínguez-Martís et al., 
2025; Poreddi et  al., 2021). Academic performance reflects 
the learning attribute of professional socialization and has 
been positively associated with professional values, indicating 
effective cognitive engagement with professional standards 
(Negash, 2023). In addition, satisfaction with the nursing major 
represents an affective antecedent that enhances motivation 
and professional commitment, thereby facilitating adaptive 
integration of professional values (Li & Li, 2024). Demographic 
characteristics, such as age and living context, are concep-
tualized as contextual antecedents that influence students’ 
readiness for professional socialization and their exposure to 
academic and clinical learning environments; existing evidence 
suggests that such factors are associated with variations in pro-
fessional values among nursing students (Parandeh et al., 2014; 
Poorchangizi et al., 2019).

By applying the professional socialization in nursing frame-
work, this study seeks to extend existing research on nurs-
ing students’ professional values by examining these values 
as outcomes of the professional socialization process within 
undergraduate 4wezeducation. This study differs from previous 
literature that primarily focuses on overall professional value 
scores by examining factors associated with distinct dimensions 
of nursing professional values—caring, activism, and profes-
sionalism—allowing for a more comprehensive understanding 
of how personal characteristics, academic engagement, and 
clinical experiences influence domain-specific value develop-
ment. Through this theory-informed approach, the study aims 
to provide empirically grounded insights that may guide future 
research and support the design of educational strategies to 
enhance professional value development among undergradu-
ate nursing students.

Research Questions
1.	 What is the level of professional values among undergradu-

ate nursing students in Central Vietnam?
2.	 What factors are associated with total and domain-spe-

cific professional values (caring, activism, and profession-
alism) among undergraduate nursing students in Central 
Vietnam?

Methods

Study Design
A cross-sectional descriptive design was used to examine pro-
fessional values and associated factors among undergraduate 
nursing students.

Sample
The study was conducted among full-time undergraduate nurs-
ing students (Years 1–4) at the Hue University of Medicine and 
Pharmacy in Central Vietnam. The 4-year nursing curriculum 
integrates both theoretical knowledge and clinical practice. In 
the first 2 years, students predominantly participate in theoreti-
cal coursework and practical skills development at the skills lab-
oratory. During the third and fourth years, students participate 
in clinical placements at affiliated hospitals to develop patient 
care competencies.

The sample size was calculated using the formula for estimating 
a population mean, based on parameters from previous research 
(Le et al., 2024), with σ = 11.9, μ = 104.8, and ε = 0.01, yielding a 
minimum sample size of 495. A convenience sampling method 
was used. All nursing students who were enrolled during the 
study period and provided informed consent were eligible to 
participate. Data were collected between December 2024 and 
January 2025, yielding 582 questionnaires; after excluding illog-
ical, incomplete, or invalid responses, 530 questionnaires were 
included in the final analysis.

The study setting reflects a public nursing education institution 
in a lower-middle-income country undergoing healthcare sys-
tem transition, a context common in many developing regions 
(World Bank, 2025). This setting allows examination of profes-
sional socialization within resource-constrained educational 
and clinical environments, where clinical learning conditions 
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and institutional support structures are known to influence the 
development of professional identity among nursing students 
(Valencia et al., 2025; Yousofvand et al., 2024).

Data Collection Tools
Guided by the professional socialization in nursing framework, 
the study variables were operationalized to reflect key ante-
cedents and outcomes of professional socialization, with pro-
fessional values as the primary outcome variable representing 
the internalization of professional norms, ethical standards, and 
commitment to nursing practice. Core antecedents included 
demographic characteristics, academic socialization, clinical 
learning experience, and affective–attitudinal factors, which 
collectively influence students’ development and internaliza-
tion of professional values (Dinmohammadi et al., 2013; Lee & 
Yang, 2019).

Nurses Professional Values Scale–3 (NPVS-3)
Professional values were assessed using the Nurses Professional 
Values Scale–3 (NPVS-3), developed by Weis & Schank (2017) 
in accordance with the Code of Ethics for Nurses (American 
Nurses Association, 2015). This instrument represents the third 
version of the original NPVS, first introduced in 2000 and then 
amended in 2009 as the Nurses Professional Values Scale-
Revised (NPVS-R) (Weis & Schank, 2000, 2009). The NPVS-3 
reflects updates to the ethical standards and responsibilities 
of the nursing profession and is widely used to assess nurses’ 
and nursing students’ awareness of professional values (Weis & 
Schank, 2017).

The NPVS-3 includes 28 items across three domains: caring (10 
items), which reflects nurses’ commitment to patients across 
individual, family, group, or community levels; activism (10 
items) focuses on the role of nurses in shaping health policy, 
improving public health, and upholding the integrity of the nurs-
ing profession; professionalism (8 items), which encompasses 
authority and accountability for practice, as well as responsibil-
ity for the workplace and for ongoing personal and professional 
development. Each item is rated on a 5-point Likert scale from 
1 = not important to 5 = most important, resulting in a total pos-
sible score ranging from 28 to 140, with higher scores indicating 
a stronger internalization of professional values (Weis & Schank, 
2017).

The original NPVS-3 demonstrated strong internal consistency, 
with an overall Cronbach’s alpha of 0.944. Reliability coeffi-
cients for each domain were 0.885 for caring, 0.912 for activism, 
and 0.799 for professionalism (Weis & Schank, 2017). The scale 
has also been validated and applied across various international 
contexts (Alsufyani et al., 2022; Asiandi et al., 2021; Podgorica 
et al., 2024).

For this study, permission was obtained from the original 
authors to use the NPVS-3. The instrument was translated into 
Vietnamese using the guidelines for translation and back-trans-
lation in health research (Ozolins et  al., 2020). Two bilingual 
nursing experts reviewed and revised the translated versions. 
Any inconsistencies were addressed and resolved through 
research team consensus to ensure the cultural and contextual 
relevance of the final Vietnamese version. A pilot test involving 

30 undergraduate nursing students, who were excluded from 
the final sample, was conducted to evaluate the reliability of 
the Vietnamese version. The NPVS-3 exhibited strong internal 
consistency, evidenced by a Cronbach’s alpha of 0.96 overall, 
alongside caring domain values of 0.92, 0.94 for activism, and 
0.85 for professionalism, supporting its appropriateness for the 
Vietnamese nursing student demographic.

Individual Characteristics Diagnostic Form
Variables were selected based on empirical evidence of their 
associations with nursing students’ professional values within 
the professional socialization process. Demographic factors, 
including age, gender, and living area, were included as con-
textual antecedents, as previous studies have reported varia-
tions in professional values according to students’ backgrounds 
(Parandeh et al., 2014; Poorchangizi et al., 2019). Academic vari-
ables, including year of study and academic performance, were 
incorporated because professional values increase with curricu-
lum progression and greater exposure to nursing knowledge and 
ethical standards (Adánez-Martínez et  al., 2022; Poorchangizi 
et al., 2019). Clinical learning variables, including clinical experi-
ence and practice duration, were included as experiential ante-
cedents, as repeated clinical exposure enhances values through 
role modeling and ethical application (Domínguez-Martís et al., 
2025; Rezaei et al., 2024). Satisfaction with the nursing major 
was examined as an affective–attitudinal factor, supported by 
evidence linking higher satisfaction to stronger professional 
commitment and internalization of values (Li & Li, 2024).

Data Collection
Data were collected using a self-administered online question-
naire via Google Forms, comprising (1) demographic and aca-
demic information, and (2) the 28-item NPVS-3.

The research team introduced the study to nursing students by 
visiting classes separated by year level. Students were informed 
of the study’s objectives, procedures, voluntary participation, 
and data confidentiality approach. It was emphasized that par-
ticipation or non-participation would have no impact on stu-
dents’ academic status. Students who consented to participate 
accessed the survey by scanning a QR (Quick Response) code 
linked to the questionnaire. All responses were completed indi-
vidually and anonymously without peer discussion. The esti-
mated completion time was 15–20 minutes.

Data Analysis
Data were analyzed using IBM SPSS Statistics, version 26.0 (IBM 
Corp., Armonk, NY, USA). Descriptive statistics, including means, 
standard deviations, frequencies, and percentages, were calcu-
lated to present the characteristics and professional values of 
participants. Normality of data was assessed; due to non-normal 
distribution, non-parametric tests were used. Spearman’s cor-
relation was used to evaluate the relationships between profes-
sional values and continuous variables such as age and clinical 
placement duration. Differences in professional nursing values 
among groups were analyzed using Mann–Whitney U-tests or 
Kruskal–Wallis tests. To identify independent predictors of pro-
fessional values, multiple linear regression analyses were con-
ducted for total professional values and each professional value 
domain. Variables that were statistically significant in bivariate 
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analyses were entered into the regression models. Regression 
assumptions were assessed prior to analysis. A p-value of less 
than .05 was considered statistically significant.

Ethical Considerations
Ethical approval was obtained from the Hue University of 
Medicine and Pharmacy Ethics Committee (Approval no: 
H2024/566; Date: September 18, 2024). Participation was 
voluntary, and all participants provided informed consent. 
Data were collected anonymously and used solely for research 
purposes.

Results

Characteristics of Participants
A total of 530 undergraduate nursing students participated in 
this study. The majority were female (93.0%), and the mean 
age was 20.3 ± 1.3. Participants were allocated among aca-
demic years as follows: Year 1 (38.1%), Year 2 (19.3%), Year 3 
(19.4%), and Year 4 (23.2%). Most students demonstrated high 
academic performance, with 75.1% achieving a distinction or 
higher. A predominant 63.0% of participants were living in rural 
areas. A total of 42.6% of students had clinical experience, with 
23.2% having completed clinical placements in more than two 
semesters. Regarding career satisfaction, 58.8% of students 
reported being satisfied or very satisfied with their decision to 
pursue nursing as a profession (Table 1).

Professional Values of Undergraduate Nursing Students
Table 2 shows that the mean total score of the professional val-
ues among participants was 97.2 (SD = 13.8). Among the three 
domains, caring had the highest mean score at 35.9 (SD = 5.5), 
followed by activism at 34.8 (SD = 5.5), and professionalism at 
26.6 (SD = 3.7).

Factors Associated with Professional Values Among 
Undergraduate Nursing Students
As shown in Table 3, total professional values were signifi-
cantly associated with participants’ living area (p = .005), clinical 
experience (p = .012), and nursing major satisfaction (p = .001). 
Spearman’s correlation analysis revealed weak but significant 
negative correlations between total professional values and 
participants’ age (r = −0.10, p = .018), as well as duration of clini-
cal placement (r = −0.09, p = .025).

Multiple linear regression analysis (Table 4) identified living area, 
nursing major satisfaction, and clinical experience as indepen-
dent predictors of total professional values. Students living in 
urban areas reported higher total professional values than those 
from rural areas (B = 3.9, p = .001). The satisfaction of nursing 
majors emerged as the most important predictor, with very sat-
isfied students scoring significantly higher than very unsatisfied 
students (B = 9.1, p < .001). Clinical experience was negatively 
associated with total professional values (B = −2.5, p = .034). 
Age and duration of clinical placement were not significant in 
the adjusted model.

For the caring domain, bivariate analyses demonstrated signifi-
cant associations with living area (p = .004), year level (p = .007), 
clinical experience (p = .001), and nursing major satisfaction 

(p = .025). Caring scores had a negative correlation with age and 
the length of clinical placement (r = −0.14, p = .001). In the multi-
ple regression model, living area (B = 1.5, p = .002), nursing major 
satisfaction (B = 2.5, p = .01), and clinical experience (B = −1.5, 
p = .002) remained significant predictors, while year level and 
age were not significant.

Regarding activism, bivariate analyses showed significant asso-
ciations with clinical experience (p = .02) and nursing major sat-
isfaction (p = .001). In addition, activism scores were negatively 

Table 1.
Demographic and Academic Characteristics of Participants (N = 530)

Demographic Characteristics n %

Age (years) Mean ± SD (Min–Max) 20.3 ± 1.3 (18–26)

Gender Female 493 93.0

Male 37 7.0

Academic year First year 202 38.1

Second year 102 19.3

Third year 103 19.4

Fourth year 123 23.2

Living area Urban 196 37.0

Rural 334 63.0

Academic 
performance​

Pass 36 6.8

Credit 96 18.1

Distinction 238 44.9

High distinction 160 30.2

Clinical 
experiences

No 304 57.4

Yes 226 42.6

Clinical 
placement 
duration

0 304 57.4

1–2 semesters 103 19.5

>2 semesters 123 23.2

Nursing major 
satisfaction

Very dissatisfied 6 1.1

Dissatisfied 8 1.5

Neutral 204 38.5

Satisfied 280 52.8

Very satisfied 32 6.0

Table 2.
Domain and Total Scores of Professional Values Among Undergraduate 
Nursing Students (N = 530)

Domain Items
Total Mean 

(SD)

Mean 
Per Item 

(SD) Min–Max

Caring 10 35.9 (5.5) 3.6 (0.5) 24–50

Activism 10 34.8 (5.5) 3.5 (0.6) 22–50

Professionalism 8 26.6 (3.7) 3.3 (0.5) 17–39

Total Professional 
Values

28 97.2 (13.8) 3.5 (0.5) 65–136
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correlated with age (r = −0.10, p = .017) and duration of clinical 
placement (r = −0.09, p = .044), and positively correlated with 
academic performance (r = 0.09, p = .03). In the multiple linear 
regression model, living area (B = 1.4, p = .004), nursing major 
satisfaction (B = 4.1, p < .001), and academic performance 
(B = 0.7, p = .007) were identified as significant independent pre-
dictors of activism.

For the professionalism domain, living area (p = .002) and nurs-
ing major satisfaction (p < .001) were significant in bivariate 
analyses, while age and clinical placement duration were not. 
These findings were confirmed in the multiple regression model, 
in which urban residence (B = 1.1, p = .001) and nursing major 
satisfaction (B = 2.8, p < .001) remained significant predictors.

Discussion

This study examined professional values among undergraduate 
nursing students and identified associated factors, guided by 
the professional socialization in nursing framework, which con-
ceptualizes professional value development as a learning-based, 
interactive, and adaptive socialization process within educa-
tional, clinical, and contextual environments (Dinmohammadi 
et al., 2013). Overall, students demonstrated a moderate level of 
professional values, with a mean total NPVS-3 score of 97.2 ± 
13.8. This finding is comparable to the findings reported among 
nursing students in other countries, including Jordan (Subih 
et al., 2021), while differing from results reported in European 

and Asian contexts (Ejheisheh et al., 2025; Machul et al., 2022). 
Such variation across studies may reflect differences in the 
antecedents of professional socialization, including educa-
tional structures, clinical learning environments, and sociocul-
tural expectations of nursing roles. These findings indicate the 
need for further research on the influence of cultural context 
on professional value development and underscore that nurs-
ing education programs should consider cultural and contextual 
factors when designing curricula aimed at fostering profes-
sional values. Consistent with the theoretical framework, mul-
tiple linear regression analysis showed that total professional 
values were independently associated with living area, nurs-
ing major satisfaction, and clinical experience. Together, these 
findings suggest that professional value development among 
undergraduate nursing students is shaped through the com-
bined influence of contextual conditions, affective engagement 
with the profession, and experiential learning opportunities, 
underscoring the importance of intentional and contextually 
responsive educational approaches to support professional 
socialization in nursing.

Among the three domains of professional values, caring 
emerged as the most highly rated, followed by activism and 
professionalism. This finding is consistent with previous stud-
ies in which caring emerged as the most highly valued aspect 
of nursing professionalism (Dellafiore et al., 2022; Subih et al., 
2021). Caring is widely recognized as a foundational value in 
nursing and is central to the profession’s ethical commitment 

Table 4.
Predictors of Professional Values Among Undergraduate Nursing Students (N = 530)

​ B SE p 95% CI

Total professional values ​ ​ ​ ​

  (Constant) 96.3 0.9 <.001 94.5 98.1

  Living area (urban vs. rural) 3.9 1.2 .001 1.5 6.3

  Nursing major satisfaction (very satisfied vs. very unsatisfied) 9.1 2.5 <.001 4.2 13.9

  Clinical experience (yes vs. no) −2.5 1.2 .034 −4.9 −0.2

Caring ​ ​ ​ ​ ​

  (Constant) 35.8 0.4 <.001 35.0 36.5

  Living area (urban vs. rural) 1.5 0.5 .002 0.6 2.5

  Nursing major satisfaction (very satisfied vs. very unsatisfied) 2.5 1.0 .01 0.6 4.5

  Clinical experience (yes vs. no) −1.5 0.5 .002 −2.4 −0.5

Activism ​ ​ ​ ​ ​

  (Constant) 31.2 1.1 <.001 29 33.3

  Living area (urban vs. rural) 1.4 0.5 .004 0.4 2.3

  Nursing major satisfaction (very satisfied vs. very unsatisfied) 4.1 1.0 <.001 2.1 6.0

  Academic performance 0.7 0.3 .007 0.2 1.2

Professionalism ​ ​ ​ ​ ​

  (Constant) 26.0 0.2 <.001 25.6 26.4

  Living area (urban vs. rural) 1.1 0.3 .001 0.4 1.7

  Nursing major satisfaction (very satisfied vs. very unsatisfied) 2.8 0.7 <.001 1.5 4.1

Note: B (95% CI) = Regression coefficient with 95% CI; SE B = Standard error..
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to patients, families, and communities (Weis & Schank, 2017). 
Its significance is underscored in the first three provisions of 
the American Nurses Association Code of Ethics (2015), which 
emphasize the nurse’s commitment to the patient, whether an 
individual, family, group, or population, the responsibility to pro-
tect patient health, and the necessity of providing care without 
prejudice. These ethical principles highlight the role of caring in 
shaping professional identity and guiding practice.

In the present study, caring was influenced by a combination 
of contextual, educational, and experiential factors. Students 
residing in urban areas demonstrated higher caring scores than 
those from rural areas. This finding appears to be novel, as simi-
lar associations have not been widely documented in existing 
literature (Gassas & Salem, 2022). The limited attention to geo-
graphic context in existing literature highlights a need for fur-
ther investigation into how rural-urban disparities may shape 
professional value development across various educational sys-
tems, particularly considering global efforts to promote equity 
in nursing education. In addition, nursing major satisfaction was 
also positively associated with caring values, aligning with previ-
ous evidence that students who are satisfied with their nurs-
ing education exhibit stronger professional values (Lee et  al., 
2020). Furthermore, Kaya & Boz (2019) highlighted that strong 
perceptions of professional values are linked with increased 
career satisfaction, the formation of professional identity, 
career socialization, better patient care, and effective clinical 
decision-making. These findings suggest that fostering profes-
sional values may contribute not only to career satisfaction but 
also to long-term professional engagement and competency. 
As a result, nurse educators and supervisors should establish 
approaches that accelerate the development of professional 
values throughout the curriculum and clinical training to boost 
the nursing major and career satisfaction (Lee et al., 2020).

Despite these supportive influences, an inverse association was 
observed between clinical experience and caring values. As high-
lighted by Mårtensson et al. (2024), promoting caring behaviors 
has become a global challenge as nurses work within increas-
ingly complex and high-pressure healthcare systems. High 
workloads, theory–practice gaps, limited mentorship, and insuf-
ficient supervision may restrict students’ ability to demonstrate 
caring behaviors during clinical placements (Dias et  al., 2024; 
Zondi & Mkhize, 2025). Importantly, this finding should not be 
interpreted as a decline in students’ commitment to caring, but 
rather as evidence of a disconnect between educational values 
and clinical realities. Collectively, these findings underscore the 
need for clinical education models that deliberately foster the 
development of caring values. Enhancing mentorship, incorpo-
rating structured reflective practice, and cultivating emotionally 
supportive learning environments may assist nursing students 
in maintaining caring values during clinical training and better 
equip them to deliver compassionate, equitable, and patient-
centered care across diverse healthcare contexts.

Activism is another core professional value in nursing and is 
considered an essential element of the profession’s social con-
tract with society (Warshawski, 2024). It contributes not only 
to nurses’ professional growth and the development of the dis-
cipline but also to enhancements in patient care (Warshawski, 

2024). In the present study, the mean score for activism was 
moderate (34.8 ± 5.5 out of 50) and lower than that of the car-
ing domain. This aligns with prior research indicating that nurs-
ing students often perceive activism as less central to their role 
compared to other values (Liu et  al., 2019). This perception 
may be linked to limited curricular focus on activism and health 
policy (Mundie & Donelle, 2022), leading to reduced awareness 
of its significance in nursing practice. Multiple linear regression 
analysis indicated that activism was independently associ-
ated with living area, nursing major satisfaction, and academic 
performance. Students in urban educational contexts showed 
higher activism values, suggesting that differences in activism 
may be influenced by students’ broader social contexts rather 
than institutional factors alone, highlighting an underexplored 
area in nursing education research. Satisfaction with the nurs-
ing major was also a significant predictor of activism, indicating 
that students who feel positively engaged with their profession 
may be more willing to assume broader professional responsi-
bilities beyond direct patient care. In addition, higher academic 
performance was associated with stronger activism values, sug-
gesting that academic engagement may support the develop-
ment of competencies relevant to advocacy, such as critical 
thinking and ethical reasoning. Consistent with international 
ethical frameworks, including the American Nurses Association 
(2015), these findings highlight the importance of explicitly 
integrating advocacy, leadership, and health policy education 
into undergraduate nursing curricula to enhance activism-
related professional values. Evidence suggests that curriculum 
strategies that integrate health policy education and provide 
students opportunities to observe the influence of nurses’ col-
lective advocacy have been shown to foster students’ knowl-
edge, confidence, competence, and motivation to adopt activist 
roles (Warshawski, 2024).

The mean score for professionalism among participants in 
this study was the lowest, recorded at 26.6 ± 3.7 out of 40. 
This finding parallels previous studies indicating that nurs-
ing students often exhibit lower perceptions of professional-
ism compared to other domains such as caring (Poreddi et al., 
2021; Subih et al., 2021). For example, in a study using NPVS-
3, Hampton et al. (2022) reported that the highest ratings for 
caring (Mean = 45.38), followed by activism (Mean = 40.20), 
and professionalism (Mean = 32.71), align with the current find-
ings. The professionalism domain encompasses the respon-
sibility and loyalty in the nursing profession, highlighting the 
duties of nurses in nursing practice, leadership in promoting 
health, ethical, and quality care delivery within a safe atmo-
sphere (Podgorica et al., 2024). In addition, it includes continu-
ous professional development, respect for boundaries, authority 
among peers, and adherence to the standards of nursing prac-
tice (Weis & Schank, 2017). Moreover, the current study found 
that students residing in urban areas and those reporting higher 
satisfaction with their nursing major demonstrated stronger 
professionalism values. These associations suggest that pro-
fessionalism may be influenced by contextual and educational 
factors related to students’ learning environments and engage-
ment with their nursing program. Notably, clinical experience 
was not an independent predictor, suggesting that profession-
alism does not develop automatically through increased clini-
cal exposure. These findings reinforce the importance of raising 
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nursing students’ awareness of professionalism as a value equal 
in importance to caring and activism (Poreddi et  al., 2021). 
Exposure to positive role models from faculty and practicing 
nurses who actively demonstrate professionalism and activism 
values has been identified as a key strategy for cultivating pro-
fessional identity formation (Poorchangizi et al., 2019).

Although conducted in Vietnam, this study offers insights that 
extend beyond the national context. This study contributes to 
the literature through a domain-specific examination of nurs-
ing professional values, identifying distinct predictors for caring, 
activism, and professionalism. This multidimensional approach 
advances existing literature that has primarily focused on over-
all professional value scores and underscores the importance 
of adopting domain-specific analyses. The comparatively lower 
scores in activism and professionalism highlight a broader global 
challenge in nursing education and suggest a need for under-
graduate curricula worldwide to place greater emphasis on 
advocacy, leadership development, professionalism, and reflec-
tive practice to support professional socialization and prepare 
future nurses for complex global health challenges (Antoniou 
et al., 2022; Warshawski, 2024).

Study Limitations
This study has several methodological and design-related 
strengths. It is grounded in the professional socialization in 
nursing framework, providing a clear theoretical foundation for 
variable selection and interpretation of findings. The use of the 
NPVS-3, a psychometrically validated instrument widely applied 
across diverse cultural contexts, enhances measurement reli-
ability and supports meaningful international comparison. 
Additionally, the application of multiple linear regression anal-
yses for both total professional values and individual domains 
allowed for a more rigorous examination of associated factors. 
The inclusion of a relatively large sample across all academic 
years further strengthens the study by offering a comprehen-
sive perspective on professional value development throughout 
undergraduate nursing education.

Despite these strengths, several limitations should be acknowl-
edged. The cross-sectional design limits the ability to establish 
causal relationships between professional values and related 
variables. Additionally, the use of self-report questionnaires 
may lead to bias or inaccuracies in participants’ self-assess-
ments. The study also used convenience sampling from a single 
university in Vietnam, which may limit the generalizability of the 
findings to other educational or cultural contexts. Longitudinal 
and multi-site studies are recommended to further explore how 
these values develop over time and across different stages of 
nursing education.

Conclusion and Recommendations

This study demonstrates that professional values among under-
graduate nursing students are shaped by a complex interaction 
of educational, contextual, and experiential factors. While caring 
emerged as the most strongly professional value, comparatively 
lower levels of activism and professionalism highlight areas that 
require greater emphasis within undergraduate nursing educa-
tion. The consistent influence of nursing major satisfaction and 

living area across professional value domains underscores the 
need for supportive educational settings and equitable access 
to professional development opportunities. These findings indi-
cate that nursing education programs should adopt intentional, 
value-based curricula that integrate caring, advocacy, and pro-
fessionalism throughout undergraduate training. Enhancing 
clinical education via reflective practice and mentorship, while 
particularly integrating advocacy and leadership training, along-
side implementing inclusive professional socialization strate-
gies, may support the development of ethically grounded and 
professionally competent nurses capable of addressing global 
healthcare challenges.
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